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ABSTRACT 

This report identifies significant, differences in 
self-esteeH^and school interest apoiig i>lack fifl^grade pupils v^en 
tte following differs (1) the school's racial composition; (2) t^ 
piq^*s sex; |3) the pupil's socipecononic status; and (4) the 
scbool's socioeoonotdc conposition* .The report concludes t^t while 
school districts can neither control iior alter the race, sex, or 
social status or their pupils, they can exert soae control over the 
racial and socioeconoidc compositions of eleptentary school huilddLngs 
and over the selection of teachers, the awunt and qualiity of 
resources in a building, and the types of programs offered* .The 
implications are that the process of desegregaticm wiy ^dcwe hegup^ 
but the process of dLntegration has yet to begin' and that 
socioecononic status is as significant a variable for black children 
as it has been found to be for white children. . (Author/IAA|> 
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* . ^ Purpose 

Do self-esteem and school interest cunong black fifth-grade 
children differ significantly: 

when the racial coaposition of the schools ^hey attend 
varies? ^ ^ 

b. between boys and girls? 

c. between lowr status end middle -status childrea? 

d. between children in low-status schools and children in 
middle -status schools? 

e. when any two or more of these demographic variables confine? 

Self-esteem is defined as a personal judgement of self- 
worthiness. The views children have about .their adequacies, their 
values and their desires all contribute to their degree of self^ 
nenteem. 

The child with a negative view of self is a child who will 
not be able to profit: much from school. Once a child is 
convinced that school is irrelevant to his immediate needs 
and future goals, the task of education becomes almost im- 
possible [Grambs, 1964, p. 19]. 

— ^ — ^ After, reviewing the literature on self -concept, ethnic group 
membership and mixture at all age and grade levels, Zirkel (1971) 
cmcluded that 

Although the findings concerning the relationship of self- 
concept to ethnic group membership and mixture may seem 
equivocal and inconclusive. , it is safe to say at least 
that ethnic group membership and mixture may either enhance , 
or depress the self -concept of a disodvantaged child, 
Cp* 220]. 

School interest is defined as an attitude toward school and 
school-related activities. The views children have atbont school 



assignments^ the school environment and the learning process all con- 
tribute to their degree of school interest* 

An interest in or^d liking for school and school-related ac- 
tivities is held gene^'ollv to contribute to academic success. Viewed 
from the standpoint of the socially and economically disadvantaged 
child, the +7pical school learning isnvironment may represent an im- 
posing set of stressful or anxiety -inducing circumstances • 

Most of the literature does not speak directly to the focus 
of the present study* There is a tendency to treat the "disadvan- 
taged" as if it were a meaningful and integral group. Moreover, there 
is an emphasis placed on negative characteristics or deficits of this 
group ds compared to some assumed norm, usually middle-class white • 
In those studies in which social class as well as race were con- 
sidered, in only one study (Brozovich, 1970) were middle -class black 
children used as subjects. 

Much of the literature is directed at relationships between 
single variables despite increasing awareness that' there are few, if 
any, phenomena which can be explained adequately on the basis of the 
interaction between only two variables. Furthermore, cognitive 
rather than affective variables receive most of the attention. Re- 
viewing the literature on desegregation and minority group perform- 
ance, St. John (1970) stated that although the subject of her review 
should have been the relationship of the racial composition of the 
school to children's total intellectual, emotional and moral devel- 

oproent, in most of the research scholastic achievement was the sole 

\ 

criterion variable. 
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~h ^ The more consequential aspects of this study are that black 

children are compared only with other black children^ a large sample 

of middle-status block children is included^ attitudes are the foci, 
and the design allows for the examination of multiple interactions 
and multiple relationships. 

M Procedure 

The somple includes 550 black fifth-grade children in 38 
schools across Pennsylvania* The sample was drawn from a larger 
Pennsylvania Department of Education stratified, random, statewide 
assessment sample • 
Measurement 

Self-esteem was measured by 47 items from the Coopersraith 
Self -Esteem Inventory and six items f'^-om the Equality of Educational 
Opportunity survey* The scale has four factors (Beers, 1970): 

1* Control of Environment - those items in which pupils ex- 
pressed confidence or lack of confidence in their capacity 
to fulfill some of their hopes and ambitions. 
2. Relating to Others - those items in which pupils referred 

to relationships with parents and reflected judgements about 
their ability to present a favorable impression to others* 
3* Achieving in School - those items in which pupils expressed 
opinions about themselves in relationship to teachers and 
schools. 
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4* Personal Attributes - those items in which pupils expressed 
c sense of adequacy or inadequacy or security or insecurity 
about themselves in general. 
School interest was measured by 17 items developed by Edu- 
cational Testing Service for the Pennsylvania Department of Education. 
The items have five choices. In the first eight items; pupils were 
asked to indicate the importance of school assignments. In the re- 
maining nine items, pupils were asked to indicate the degree to which 
they participated in certain aspects of the school program. 

Design — - 

Two 3x2x2x2 factorial analyses of variance were com- 
puted — one for self-esteem and one for school interest (Figure 1). 

Results 

Do black children's attitudes about self and attitudes 
about school differ significantly when the racial composition of 
the schools they attend ranges from more than 50% black to 25-50% 
black to less than 25% black? 

Yes. Black children who attended schools where the majority of 

their classmates were also black reported more positive feelings 
about themselves than black children who attended schools where less 
than one-quarter of their classmates were black (Tables 1 and 2). 
However, black children who attended schools where more than 75% of 
their classmates were white reported more positive feelings about 



school and learning than black children who attended schools where 
the majority of their classmates were black (Tables 3 and 4)» 

Do raiddle-stotus black children differ significantly from 
lower-status black children in their attitudes toward school and 
learning? 

Yes and No» Middle-status black children reported more positive 
feelings about themselves than lower -status black children (Tables 1 
and 2). Social status, however, did not relate to black children's 
attitudes about school (Tables 3 and 4). 

Do black children's attitudes about self and attitudes about 
school differ significantly when the socioeconomic composition of the 
schools they attend varies between low-status (schools in which one- 
third or more of the children are from low-status families) and 
middle -status (schools in which at least two-thirds of the children 
are from middle -status families)? > , _ 

Yes* Black children who attended low-status schools reported 

more positive feelings about themselves than black children who at- 
tended middle-status schools (Tables 1 and 2)* However, black 
children who attended middle -status schools reported more positive 
attitudes about school and teachers and learning than black children 
who attended lower-status schools (Tables 3 and A). 

The relationship between the socioeconomic composition of 
the school and children's attitudes toward school is not a simple 
one. Two first -order interactions were statistically signif icant-- 
one for racial composition and one for sex* Black children in low- 
status, majority black schools expressed the least amount of interest 



in school and school-related events (Figure 2), Girls expressed more 
positive attitudes toward school than boys in low-status schools • 
However, boys expressed more positive attitudes toward school than 
girls in middle -status schools (Figure 3). 

Summary and Implications 

! 

Black children expressed greater self-esteem when: 

a. They attended majority black schools* 

b. They were from middle -status families. 
cl They attended low-status schools. 

Black children expressed greater interest in school when: 

a. They attended majority white schools. 

b. They attended middle -status schools. 

Black children in schools which are both majority black and 
low-status expressed the least amoixnt of interest in school and re- 
lated activities. 

The national commitment to eliminate segregation is based 
on broad goals and values of society. Given this commitment, it is 
vitally important that all systematic knowledge be brought to bear 
on making the process of desegregation psychologically and educa- 
tionally effective . 

The implications are that black children feel their minority 
status more intently in majority white schools and middle-status 
schools. The process of desegregation may have begun, but the process 
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of integration has yet to start. The implications are, also, that 
in majority black, low-status schools block children are less likely 
to say that they like school, that their teachers help them or that 
they talk with their teachers about their ideas* It may be that the 
•'slum'' schools of the fifties are still the "slum" schools of the 
seventies-^schools with fewer resources, less adequately trained 
teachers and less prone to innovation. 

Finally, the implications are that socioeconomic status 
relates to greater self-esteem for black children just as it has 
been found to relate to greater self-esteem for white children. Re- 
searchers should avoid labeling all black children as "disadvantaged." - 

Caution must be exercised, however, in interpreting these 
results. Cause and effect cannot be inferred from significant rela- 
tionships. The study was not experimental. Race, sex and socio- 
economic status, the independent variables, were not and cannot be 
controlled, either by manipulation or by randomizatio As a conse- 
quence, intervening variables such as scholastic achievement or moti- 
vation may have contributed to the significant relationships. What 
the findings do reveal are associations or lack of associations be- 
tween demographic categories and pupils' attitudes. 
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-TABLE 1 



Analyses of Variance: Sclf-Esteea for Blactts 



Source d£ MS P 



Racial Caaposltion (A) 2 


1436.90 


4.50** 


Sex (B) ^ 


31.82 




Socioeconomic Status (C) 1 


1576.54 


4.93** 


Socioeconomic Composition (D) 1 


2707^90 


8.47** 


A X B 2 


805.28 




A X C 2 


74.31 


• 


A X D 2 


319.80 




B X C 1 


14.17 


1 


B X D X 


22.55 


1 » 


C X D X 


144.16 




A X B X C 1 


486.24 




A X B X D 2 


392.78 




A X C X D 2 


23.39 




B X C X D 1 


5.52 




AXBXCXD 2 


245.67 




Within Cells 526 


319.31 
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TABLE 2 

Black Pupils* Wcightttd Xeans «nd Standard Deviations 
for Self-Este«B by Independent Variable ■ 



Variable 


X 


SD 


■ N 


Racial Composition 








More than 50% black 


34.37 


20.19 


•309 


''25-50Z black 


29.30 


14.41 


68 


Less than 25Z black 


27.64 


17.07 


173 


Sex 








Boys 


31.71 


18.73 


269 


Girls 


32.17 


18.05 


1 

' 281 


Socioeconomic Status 








Low 


29.75 


17.99 


206 


Middle 


33.25 


18.51 


344 


SocioeconoiBic Composition 








Low 


33.36 


19.68 


342 


Middle 


29.61 


15.78 


208 
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TABLE ■ 3 \ 

Analysis of Variance: School "interest for Blacks 



Source 




MS 


F 


Racial Composition (A) 


2 


525.70 


6.49** 


Sex (B) 


1 


42.18 




Socioeconomic Status (C) 


I 


# O CO 




Socioeconomic Composition (D) 


1 


1460 •07 




A X B 


2 






A X C 


2 


50.62 




A X D 


2 


4 AC OO 


1 77k 


B X C 


1 


83.96 




B X D 


1 


299.29 


3.69* 


C X D 


1 


35.00 




A X B X C 


1 


67.06 




A X B X D 


2 


18.60 




A X C X D 


2 


83.39 




B X C X D 


I 


.36 




A X B X C X D 


2 


140.12 




Within Cells 


526 


81.00 





*p < .05 
**p "< .01 
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TABIX 4 

Black Pupils' weighted Mea. and Standard Deviations 
for School Interest by Independent Variable 



Variable 

Racial Composition 

More than 50Z black , 

25-50X black 

Less than 25% black 
Sex 

Boys 

Girls 

Socioeconomic Status 

Low 
Middle 

Socioeconomic Composition 

Low 
Middle 



SD 



N 



27.63 


10.52 


• 309 


30.64 


8.36 


68 


31.50 


6.72 


173 ' 


29.02 


9.83 


269 


29.41 


8.97 


281 


28.86 


9.47 


206 


29.43 


9.37 


344 


27.93 


10.42 


342 


31.34 


6.92 


208 
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3X2X2X2 - 24 







ci 1 

^ SI 
Low 


C2 
Middle 




Bl 

S 

Boys 


Girls 


Bl 
Boys 


^2 
Girls 


Low 

SEC 


Al More than 50Z black 


1 


2 


13 


14 


o A2 25-50% black 


3 


4 


15 


16 


A3 Less than 25Z black 


5 


6 


17 


18 


»2 
Middle 


Al More than 50Z black 


7 


8 


19 


20 


S A2 25-50Z black 


9 


10 


21 


22 


A3 Less than 25% black 


U 


12 


23 


24 



A Racial Coopositioa 
B Sex 

C Socioeconomic Status 

D Socioeconomic Composition 



A 
B 
C 
D 

A X B 
A X C 
A X D 
B X C 
B X D 

C X D 

A X B X C 

A X B X D 

A X C X D 

B X C X D 

A X B X C X D 



FIG. 1 . Analysis of variance XMdel for black pupils. 
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- More than 50Z black 
A2 - 25-50% black 

A3 - U88 than 25% black 
J>1^-: ^ SEC 

- Middle SEC 



Levels of Socioeconomic Composition 

FIG. 2 . school interest means for each level of Racial 
Composition at each level of Socioeconomic Composition for 
black pupils • 



15 - 



CO 

c 

CO 
B 



CO 

u 



o 
o 

o 

CO 



33 

32 

31 

30 

29 

28 

27 

26 




- Boys 
B2 - Girls 
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Levels of Socioeconomic Composition 

FIG. 3 • School Interest means for each level of Sex 
at each level of Socioeconomic Composition for black pupiis. 



